Unit of work “Stories with familiar settings” using visual text (DVD) “Matilda” – also narratives “Angel of Nitshill Road” and “Cool”   -  Also IWB and class set of laptops for final week.


	:  Unit 1  Stories with familiar settings - Matilda 
	Year group: 3 

	This 3  week unit uses objectives from the Renewed Framework for Literacy. The written outcome at the uses ICT to present a completed narrative version of the story.


	1. Speaking
· Sustain conversation, explain or giving reasons for their views or choices.
4. Drama

· Use some drama strategies to explore stories or issues.

5. Word Recognition (Year2 )

· Read independently using phonics to decode unknown words, syntax, context and word structure when reading for accuracy and for meaning.

 6. Word 6. Word structure and spelling

· Spell words containing short vowels, common prefixes and suffixes and inflected forms, doubling the final consonant where necessary

7.Understanding and Interpreting Texts

· Infer characters’ feelings in fiction and consequences in logical explanations.

· Explore how different texts appeal to readers using varied sentence structure and descriptive language

8. Engaging and Responding to Texts

· Identify features that writers use to provoke reader’s responses

9. Create and shape texts

· Use beginning, middle and end to write narratives in which events are sequenced logically and conflicts resolved.

10.Text Structure and Organisation

· Group related material into paragraphs.
11.Sentence structure and punctuation
· Compose sentences using adjectives, verbs and nouns for precision, clarity and impact.

12. Presentation

· Write with consistency in the size and proportion of letters and spacing within and between words, using the correct formation of handwriting joins.


	Resources: “Matilda” (DVD); Narratives “Angel of Nitshill Road” and “Cool”; IWB; and class set of laptops or computer suite for final week.


	Teaching Objectives:

	1. Speaking
· Sustain conversation, explain or giving reasons for their views or choices.
4. Drama

· Use some drama strategies to explore stories or issues.

5. Word Recognition ( year2 )

· Read independently using phonics to decode unknown words, syntax, context and word structure when reading for accuracy and for meaning.


	6. Word structure and spelling

· Spell words containing short vowels, common prefixes and suffixes and inflected forms, doubling the final consonant where necessary

7.Understanding and Interpreting Texts

· Infer characters’ feelings in fiction and consequences in logical explanations.

· Explore how different texts appeal to readers using varied sentence structure and descriptive language

11.Sentence structure and punctuation

· Compose sentences using adjectives, verbs and nouns for precision, clarity and impact.


	Day

Week 1
	Whole class shared text/ sentence and word level work
	Independent/ Group work
	Guided Group
	Plenary

	1
	Shared reading of opening of visual text: “Matilda” - sound only) Begin to form opinions of the text on the reader, author’s purposes and general ideas about themes and plot. 

Shared reading of opening of visual text: “Matilda” – picture only. Does this alter our first opinions? How? Why? 

(IWB) 
	In small groups work to explore own first opinions of the introduction to the film.

Use “Puzzles Grid” to support this task – likes; dislikes; patterns and puzzles. 

Formative talk and jottings (Use “Reading Journal” to record)

Rewatch the opening to the film with both sound and pictures.


	In pairs or small groups – some using the IWB, use the zone of relevance to explore either the mood / setting /  a character – children explain their reasons for choices / placing of vocabulary.



	2
	Begin exploration of film techniques by rewatching and pausing the visual text at key moments – introduction of characters / places / events. Exploration of camera angles using key questions. Teacher modelling to explore visual text and introduce film metalanguage.
	Where is the camera? What can you see? Why? What does the shot tell you about the time / place / setting / characters?

In small groups begin to explore other aspects of film and discuss how this adds to the viewpoint / effect of the narrative: e.g. music / lighting /  
	Compare two shots: close-up and long shot. Encourage the children to discuss and explore how each shot affects the reader and why.

	3
	Shared reading of opening of two real texts

“The Angel of Nitshill Road” and “Cool”.  

Compare these settings and characters with those in “Matilda”- focussing on similarities.      

Introduce investigation of common prefixes. 
	Spelling investigation:   Common prefixes.


	Guided work linked to word level target work.
	Developing independent spelling strategies linked to today’s investigation.

Read 

	4
	Use “captured” still images and the “Spotlight” or “Hide and reveal” IWB function to focus on the main characters. What does this reveal to the reader?  Start to construct a “sociogram” for “Matilda”, to begin clarify what we understand about the characters’ relationships with each other. (IWB).
Sentence level:

Shared composition for description of one still image for each of precision, clarity and impact.
	Shared composition in pairs:

Using a series of key stills write the precise, clear descriptions incorporating effective impact on the reader.
	Guided work linked to sentence level target work.
	Use language of possibility to reflect on and discuss character’s feelings, behaviour and relationships.  (IWB) Drama: – begin Role on the Wall for main characters. Add new information to sociogram.

	5
	Drama: 

Hot Seating: teacher then pupil(s) in role.

Asking questions of the main characters: posing appropriate and probing questions: use the puzzles from earlier in the week to explore characters relationships, motivation, actions and feelings.   
	Children use reading journals to note down their opinions on the characters and add any comments linking to Monday’s “Puzzles Grid” activity. 

Have they solved any of their puzzles?

Have they any new puzzles they’d like answers to?
	Use knowledge gained from hot seating to add more detail to class sociogram for the film.

What are the relationships between the characters? How do we feel about them? How would we describe them?

Teacher assessment: children’s ability to give reasons for their views or choices.  

Drama: “Devils and Angels” – What would you do if you were Matilda? Is it right to want revenge?

	Drama

Use some drama strategies to explore stories or issues.

 6. Word structure and spelling

· Spell words containing short vowels, common prefixes and suffixes and inflected forms, doubling the final consonant where necessary.

7.Understanding and Interpreting Texts


· Explore how different texts appeal to readers using varied sentence structure and descriptive language.
· 
	8. Engaging and Responding to Texts

Identify features that writers use to provoke reader’s responses

11.Sentence structure and punctuation
· Compose sentences using adjectives, verbs and nouns for precision, clarity and impact.

12. Presentation

· Write with consistency in the size and proportion of letters and spacing within and between words, using the correct formation of handwriting joins.


	Day

Week 2
	Whole class shared text/ sentence and word level work
	Independent/ Group work
	Guided Group
	Plenary

	6
	Rewatch what happens in the narrative where several key settings are introduced. Focus on these scenes. How are they built up? The Wormwoods house; the library; Crunchem Hall Primary School; Miss Trunchbull’s office; Miss Honey’s classroom; Miss Honey’s cottage; The Red House. – precise, clear vocabulary and words which can create an impact.
Drama: Freeze Framing / Thought Tapping  - Children recreate some of these scenes and teacher models first then “Thought Taps” the children – what can they see, hear, smell, feel, taste? How do they feel? Why is this? Teacher assessment - Sentence level work – orally.
	Children list other familiar places that would provide good “settings” and any interesting vocabulary to describe them  – record in IWB notebook.

	7
	Return to the three narratives – Teacher models then supports locating descriptive words and phrases within text which builds the setting. Are the descriptions precise, clear and making an impact? Compare and contrast the settings / atmospheres.
	Now look at introduction of main characters – children to locate, in pairs, descriptive phrases within the text again. Quickly followed by:

Each pair chooses a character and a moment in time and writes on shaped “Post Its” precisely what their character is feeling, thinking and saying at that exact time. Are they the same words or different? Why? How is it they can be feeling something and saying something else entirely? How does the author let the reader know this?
	Guided work linked to sentence level target work.
	Drama: Add new details to Role on the Wall for Matilda characters. 

Ensure continuation of feelings inside / physical outside.

Discuss writer’s techniques used to show disagreement between a character’s feelings, thoughts and speech.

	8


	Read several examples of other story openings which begin with a description of the setting. 

Use IWB and scanned texts to focus response and analysis by highlighting important words and phrases used to bring them to life.

Begin to explore with the children the kind of story that might happen there. 
	Drama: Still Images coming to life.

In small groups the children will set up a “still” or a frozen image of one of the openings. They will then decide what kind of story could take place in that setting and an outline of possible events, before planning how to bring the “still” to life. 
	Guided work linked to sentence level target work.
	Watch some of the “Stills” coming to life.

Can the rest of the class predict what is going to happen in these stories?

	9


	Re-cap yesterday’s range of familiar settings and the possible events that could follow.

Teacher model orally accompanying a group who bring their “still” to life – “narrating”.
	In groups the children adapt their “stills” and ”awakenings” from yesterday so that one group member can take turns at narrating the story.

What are some of the ways in which the writer (here – narrator) can provoke a response from the reader? At what points do you use any of these in your stories? 
	Guided work linked to sentence level target work.
	Listen to some of the oral stories and children to evaluate them.

	10
	Using digital photos taken by the children in familiar settings and arranged into a visual text, the children will produce an oral narrative to accompany it. Identify audience and purpose. 

Remind children of helpful resources around the room from work completed earlier  – Role on the Wall; sociogram; Zone of relevance; spotlight still images; etc.

From text analysis children will identify the success criteria for next week’s writing task.
	Linked to sentence level work:

Are our descriptions of settings / characters clear and precise – can we see, hear, smell, taste and feel the setting? Are the main characters memorable / likable / hateful?


	Teaching Objectives:



	1.Speaking

· Sustain conversation, explain or giving reasons for their views or choices.
9. Create and shape texts

· Use beginning, middle and end to write narratives in which events are sequenced logically and conflicts resolved.

 
	10.Text Structure and Organisation

· Group related material into paragraphs.
11 Sentence structure and punctuation

· Compose sentences using adjectives, verbs and nouns for precision, clarity and impact.

12. Presentation

· Develop accuracy and speed when using keyboard skills to type, edit and redraft.


	Day

Week 3
	Whole class shared text/ sentence and word level work
	Independent/ Group work
	Guided Group
	Plenary

	11
	Recount an anecdote – Children to use previously identified structure to create a usable planner. Use presentational software to model planning for the story.

Discuss how to use the plan as a guide, but still allow flexibility – link to outcomes.

Shared composition:

Writing the opening of the narrative (use zone board and Role on the Wall to refer to setting and character). What types of opening sentences can we use?


	Using class set of laptops or computer suite all week:

Writing the opening sentences for the narrative.

Shared composition.
	Teacher working with group of less confident children to:

- Address their misconceptions / areas of confusion before starting independent narrative writing. 

- Remind them of the expectations and “Steps to success” 
	Teacher to model using key stills from the story to retell orally. Ask children to comment on what makes the narrative effective. Add these to class planning list (IWB if available).

How would this be incorporated into the written story? Explore use of punctuation to aid expression and the effect on the reader.

	12
	Writing Workshops:

Model and shared writing: Structure lesson as appropriate: hold mini plenaries as necessary and give time to write as necessary.

Model the opening and development of the story; include speech punctuation and exclamation marks as part. Focus on targets and success criteria to guide.

Revisit features: use elements of success criteria to clarify learning and response partners to focus and edit writing as necessary.

Shared with response partners and try to identify features, peer marking. Evaluative talk. 



	13
	Writing Workshops:

Model and shared writing: Structure lesson as appropriate: hold mini plenaries as necessary and give time to write as necessary.

Model the development and ending of the story, include speech punctuation and exclamation marks as part. Focus on targets and success criteria to guide.

Revisit features: use elements of success criteria to clarify learning and response partners to focus and edit writing as necessary.

Shared with response partners and try to identify features, peer marking.

Explore oral techniques using audio narrative – how do these differ from writing? 

Explore the use of punctuation to clarify meaning – especially speech and exclamation marks.

Evaluative talk.



	14
	Writing workshops / presentational software workshop. 

Organise as necessary, try out ideas orally, work with pairs and groups to support use of notes and explore and edit narratives as pupils require.

Evaluative / performance talk.  


	Editing narratives – use examples to explore how presentations are being improved with needs of audience and purpose of writing at the forefront. Explore editing issues as appropriate through use of mini plenaries.

	15
	Presentational software workshop. 

Organise as necessary to enable pupils to record oral versions of narrative and to redraft and edit as required.

Evaluative / performance talk.


	Share examples throughout session.


