	Text Type: 

Outcome:
	Objectives / Learning focuses:

To write a balanced report of a controversial issue

To write a story using flashbacks to convey the passing of time(Year 6)

To write a story from a different point of view (Year 5)

	Prompts
	Outline Plan of Activities (note exemplar texts and extracts to be used)
	Time

	Preparing to write 
· Pump-priming activities: to enable imaginative engagement with, and provide a context and reason for, the writing task. Stimulating starting points – first hand experiences, place, drama, visual texts.  Establish purpose and audience for the writing.

· Familiarisation activities: reading and discussing to gain overview of text type. Focus on typical features (structure, layout, language); begin ‘writer’s toolkit’.

· Planning activities: generating and capturing ideas, shaping content. Talk for writing – oral rehearsal, storytelling. Text structure – use graphic organisers.


	
Use the film ‘Kirikou’ as a stimulus

The stories written by the class will be presented as a  book for the children in the other schools in the planning group.

Children to read examples of arguments and extracts of stories using the technique of flashbacks to create toolkits for the writers.

Whole school project on Africa to incorporate ‘Exciting Writing’ and cross-curricular links.  Use of  IWB and Power DVD to show film, capture stills and clips of film to use as a stimulus for speaking and listening as well as writing. Use of drama techniques such as role-on-the-wall, freeze frames, conscience alley, paired improvisation, thought tracking and hot-seating to develop ideas for writing. Use of sound and colour in film to enhance understanding of the setting and characterisation. Use of special books for the project. Revision of the fundamental pattern in narrative – create a story mountain of  ‘Kirikou’ Oral rehearsal of balanced arguments and sections of story.

Plan through using activities rather than a set activity for each day – the activity may take longer or be shorter than the set hour.

Present writing in own journals and edited stories in a class story book for other children in other schools
	

	Writing
· Break down writing task into smaller chunks. Decide which features to focus on in each chunk. Try to anticipate potential difficulties - what will help move children forward in their writing now? (More drama? More demonstration?).

· For each chunk, typical cycle over 2 days could be: close reading of exemplar texts (inc. visual texts), generating or adding to a ‘writer’s toolkit’ of key features (day 1 = reading); teacher demonstrates applying toolkit to support own writing, leading to supported and independent writing; self-review and feedback from response partner and/or teacher, using toolkit, to improve own writing (day 2 = writing). 

· Be flexible with  ‘Literacy Hour’ structure and timings 
	
	

	Reviewing and publishing
· Redrafting, focusing on weak aspects – include further teacher demonstration to whole class / groups where necessary.

· Publishing / performing and celebrating writing.
	
	


Blocked unit on Narrative using flashback technique and balanced argument using ‘Kirikou and the Sorceress’ film. (3 week block)
	Writing outcome: 

To write a balanced argument and a short story using flashback


	Sequence of teaching.

	
	1.

· Watch the whole film asking children to think about three favourite parts or things they remember and why.

	
	2.

· Use talking partners to go through events of the story, using whiteboards. Children help teacher list the main events in the story. Create a story mountain to show the structure of story.
· Draw a story map showing the start of Kirikou’s journey to the end; full circle from the village including; Karaba’s den, the mountain, the spring, the river, underground, the forest. Children help teacher list these places on the board as a check list for their work.

	Resources:

Kirikou film

African music

Digital camera
	

	
	3.Focus viewing of a clip

· Village scene: Difference between cultures between where we live and where Kirikou lives. Watch the clip and discuss with partners what the different aspects of village life are there.

· Drama focus - Freeze frames of jobs and activities the villagers have. Children to work in groups and create a  freeze frame of the activities. In between play African music to help set the scene. Use of digital camera.

· Draw an outline of an African hut and children draw and write all the differences in culture.

	Resources:

Kirikou film

Paper

Reference books

Internet
	4.

· Create a decorative cover using main characters of film and also researched  pictures of African designs using Internet and reference books.

	Resources:

Kirikou film


	5.

· Use film without sound to list colours and contrast the worlds of Kirikou (ochre, sienna, rich browns, vibrant greens) and Karaba (blood red, blank, grey)

· Use stills – village, Karaba’s hut, jungle, and mountain. Children to describe the different settings using selective ‘colour’ words in their sentences beneath each still.

· Drama focus – role-on-the-wall of Kirikou and Karaba – good v evil – reflect on use of colour to depict this. Write powerful adjectives/verbs to describe the two characters around a still of each character.

	Resources:

Kirikou film


	6.

· Use film without picture to play sounds – list sounds heard in selected clips (use of bookmark). Discuss mood created by the sound e.g. fetishes, Karaba’s screams. Silence can also add atmosphere e.g. when Kirikou pushed out of water pipe and is held by the mother.

	Resources:

Balanced argument on Antarctica – issue to mine or mind it


	7.
· Read the argument and discuss elements found in arguments and counter arguments used to balance the various issues – for/against.
· Reading comprehension
· Create a toolkit for balanced arguments
· Word level – use of connectives 

	Resources:

Kirikou film
	8.

· View clip of Kirikou showing the woman who hid her gold

· Drama focus – mime – whole class – fetishes approaching village, searching huts, finding gold, shock of women, women watching hut burn

Conscience alley – should the woman have buried her treasure or handed it over?

· Writing activity – children to discuss different arguments in pairs – for/against the woman giving up her necklace and record in jotters

· Class discussion and then the children to write a balanced argument for the question – Should the woman have given her necklace to Karaba?

· Edit the writing

	Resources:

Kirikou film
	9.

· View clips of village elders talking about what Kirikou has done and clip of woman by spring.

· Drama focus – meeting in role teacher as elder, children as villagers – do you think Kirikou should have interfered and become involved in finding out why Karaba was like she was – discuss the question – Why are you so mean and evil?  - which is repeated at various times.

· Writing activity – write a letter to Kirikou stating what you think of him at the beginning of the film – it can either be positive or negative – do you forgive him for what happened to the villagers up to the point when he leaves for the journey. 

· Sentence level – complex and simple sentences



	Resources:

Kirikou film
	10.

Cultural differences: Considering patterns of relationships, social customs, attitudes and beliefs.(T1)

· Read through a couple of folk tales so children can see some of cultural differences e.g. Mufaro’s beautiful daughters,  

· Continue listing/drawing differences inside their hut shapes in their Kirikou books

· Word work: To use dictionaries when working. Sentence work: S5 Revise use of apostrophes.


	
	   11.

     Thinking about empathy and prejudice.

· Focussed viewing of clips – 1)Kirikou going to the river and discussion with his mother, and 2) Karaba at the end of film when Kirikou brings her back to the village.
· Discuss prejudices against Kirikou – how does he feel as an outsider – relate to how we all feel when left out.
· Children make rough notes on how – the villagers may feel about Karaba, - how Kirikou feels, how does Karaba feel
· Drama focus – mime scene with Kirikou
Role-on-the-wall: use a large sheet of paper to draw round Karaba in each group. Use felt pens to write her feelings inside the body and everyone else’s feelings towards her on the outside of the figure. Children do this as though they are still in role.

Sentence level work – contracting sentences – note making

· Write a short passage about Karaba’s feelings and how she felt coming back into the village after being so cruel.

	
	12.

· Focussed viewing of clip – last scene – watch and pause on the angry mob.
· Use whiteboards to record what one of the people might be saying to each other.
· Recap use of speech marks and punctuation. Make a speech tool-kit and write up in journals.

	Resources:

Kirikou film, African music,

Mufaro’s Beautiful Daughters, Too much talk, Jamil’s clever cat.
	

	
	13.

· Focussed viewing of Kirikou’s journey 

· Writing activity – make a story map of his journey for homework.

· Shared reading of ‘Mufaro’s Beautiful Daughter’ and discuss language used to describe for the forest in the moonlight, how the speech is laid out, sentence structure.

· Think about some of these techniques in reference to our final outcome – writing a story using flashback techniques and for the less able and Year 5s to write a story from a different point of view. Luke to write a story using stills from film (sequence first).

Freeze DVD still on Karaba’s Hut – children to draw an outline and brainstorm key words inside eg.fetishes, Karaba – Year 5 can use these to describe first viewing by fetish (when a man) plus refer to earlier writing on use of colour. 



	
	14.

· View Will Coleman’s e.g. of a storyboard using pictures and colour

· Teacher demos drawing around her hand to show the elements of a short story written from view point of a Fetish. 

· Teacher talks to class about what she wants to include e.g. Opening: The village build up: The walk to the palace (Uncle Scene of DVD), Problem: The sorceress’s spell Resolution: Kirikou to the rescue! Ending: Reunited with Family – then Y5,Laura and Luke to work with TA as the children bounce ideas – who,where,what happens,when,why. Make a story board. Luke to use selection of stills and retell the story of Kirikou’s journey from the village to his home (use the story map and stills)
· Teacher then to discuss flashback ideas with rest of class – can choose who they want to have as main character eg.Kirikou’s mother telling story to grandchildren sitting by the river or underneath a tree in the village or rain forest or Kirikou himself telling his son or daughter while sitting by the spring or it could be one of the villagers by the spring e.g. his mind was whirling/something his mother/daughter had said . Plan the story on storyboard through discussion – as above.


	
	15.Paragraph work:
· Teacher demonstrates use of flow chart sheet to pad out each section of the story. Use of illustrations, key phrases and words, speech. Teacher thinking out loud and asking for help with ideas from pupils.
Children complete their own flow chart sheet. Less able to use more illustration and more able to add sections of speech.

Write the end paragraph.



	Story toolkit
	16.Writing a story opening:

· Explain that there are 3 main types of story openings: character, setting or action. As we are writing a story from another characters point of view we are going to do a character opening. Read teacher opening. Create a tool-kit for their opening:

· Introducing the main character 

· Use powerful verbs to show feelings e.g. “she stormed across the palace.”

· Use short and long sentences for effect.

· Use the correct tense.

Children now write their story opening in rough on paper using the tool-kit on the board. TA to work with Luke; Teacher to work with L. Able: TA to work with Year 5s.

Plenary: Children read out their opening to their partner and partner responds with 2 positives and a point for development. 



	
	17.Writing a build up paragraph/ suspense:

· What is a build up? It is the space leading up to the main dilemma. Characters are going about there ordinary tasks may be necessary to move characters to wherever action will take place for dilemma.

· It is a BRIDGING PARAGRAPH AND NEED NOT BE LONG.

· Uncle going back to village, villagers happy, Karaba going about her daily business in her palace but then…

· Suggest something horrible is about to happen.

· Use sound words “ She heard joyful laughter and knew her plans were going wrong”

· Use a question:  Who was spoiling her plans for complete domination of the village?

Send the Fetishes to investigate.

	
	18.Writing the story

· Give time for extended writing to complete the story and share with response partners and class.




	Blocked unit of work for a film script and extended story based on the film ‘Goodnight Mr. Tom’, originally a book written by Michelle Majorian

6 week block

	Writing outcome: 



	Objectives/Skills/Resources
	Sequence of teaching

	Objectives:

To be familiar with the work of an established author

To develop cross-curricular links

To contribute constructively to shared discussion about film and narrative, responding to and building on the ideas of others

To produce a piece of shared writing in the form of a filmscript, which is to be presented as a video

To use film and drama to evoke ideas

To create a short  cartoon based on the theme of evacuation

To use the styles and conventions of journalism to report on real events

To use ICT to research the background information needed to create authenticity

To collect research material from a variety of sources

To  understand the difference from primary and secondary sources

To write a summary of the story of ‘Goodnight Mr. Tom’ for a film review

To write an extended story, worked on over time, based on a theme – evacuation – identified in film and reading

To write a review of the film 

Skills:

To articulate responses to film, identifying why and how the film affects the audience

To contribute constructively to shared discussion about film and narrative, responding to and building on the ideas of others

To use ICT to aid research – use of copy and paste techniques

To use Kar2ouche to make a short cartoon using settings, characters and sound effects

To assimilate material collected from primary and secondary sources

To identify particular characteristics from the main characters in the film and book

To identify the features of a film review

To work together as a team, sharing ideas and expertise

To apply cross-curricular skills learned in other subjects such as Art, ICT, History 

To develop film production skills

Resources:

‘Goodnight Mr. Tom’ film

Digital camera

WW2

Internet – BBC sites

Film reviews

ICT suite

Whiteboards

Paper6
	1.

· Watch the whole film of ‘Goodnight Mr. Tom’ asking children to think about three favourite parts or things they remember and why. Write up these thoughts for homework on a pre-designed sheet



	
	2.
· Use talking partners to go through events of the story, using whiteboards. Children help teacher list the main events in the story. Create a story mountain to show the structure of story.
· Read examples of other film reviews and discuss features in pairs
· Create a toolkit for a film review
· Write a summary of the story of ‘Goodnight Mr. Tom’ for a film review  

	
	· 3.Focus - a clip of a village scene: Differences between the present and the past and how people used to live. Watch the clip from the film and also clips from the British Patheways archives and discuss with partners what the different aspects of village life there are.

· Drama focus - Freeze frames of jobs and activities the villagers have. Children to work in groups and create a freeze frame of the activities. In between play songs from WW2. Use of digital camera.

· Use a comparison grid to show differences

· Write a report about the differences between life in a village during WW2 and life today

4. Focus on the theme evacuation:

· Discuss aspects of evacuation – the main theme in ‘Goodnight Mr. Tom’ and other books such as ‘The Lion, the Witch and the Wardrobe’
· Discuss the reasons for Will’s evacuation and then his return to London. Were his mother’s reasons totally humane or was she being selfish? How do our feelings change towards her as the story unfolds? 
· Carry out research on evacuation using ICT – BBC sites etc. – and other sources such as books and newspapers, in preparation for their writing. Discuss the reason for doing this – to make the writing more realistic, the norm for authors of historical books. Collect images of life in WW2.

	Resources:

Paper

Information and pictures from resources


	5. 

· Create a decorative cover using main characters of film and also researched  pictures of WW2 using Internet and reference books.


	Resources:

‘Goodnight Mr. Tom’ film

Stills from the film

Starting Stories – film and literacy resource – section on use of colour


	6.Focus on colour used in film

· Use film without sound to list colours 

· Use stills – children to describe the different settings using   selective ‘colour’ words in their sentences beneath each still.

· How is the colour used to reflect the mood of the story?



	Resources:

Toolkit of an interview

ICT suite – use of Kar2ouche

Paper

Video camera – Digi Blue

Lighting

Sound equipment

Costumes

Props


	7. 

· Review a toolkit for an interview

· Drama focus – Rehearse interview techniques based on prior knowledge from work carried out. Work in pairs, one to be the reporter and the other to be a child evacuee or parent 

· Use of Kar2ouche to create a short cartoon of a reporter asking questions and a child or adult answering, using the backdrop of a country home or a London street depending on the timing of the interview – are they leaving for the country or have they arrived?

· In groups of 6 (mixed gender and ability) create a plan for the various themes for the reporters and interviewees – events before evacuation, saying goodbye at the train station, arriving at the homes – link with the warden, new life in the country including differences from home 

· In the same groups, write a script for the interviewing scenes including sound effects

· In same groups, children to work on the production side of the filming – sound, costume, lighting, props

· The groups are then to combine – A+B, C+D – and then to share ideas of production so that they can produce their scenes – A to act while B to provide sound effects, lighting and filming, and then vice versa. C and D to do the same.

· Children to film the finished product

· Show to school in assembly



	Resources:

Storyboard from ‘Exciting Writing’


	8. 

· View Will Coleman’s e.g. of a storyboard   using pictures and colour

· Teacher demos drawing around her hand to show the elements of a short story written from view point of a child receiving an evacuee into the midst of their family

· Children to plan own story on storyboard, based on the theme of an evacuee arriving in a country setting 


	Toolkit for writing stories


	9.Writing a story opening:

· Explain that there are 3 main types of story openings: character, setting or action. As we are writing a story from another character’s point of view we are going to do a character opening. Read teacher opening. Create a tool-kit for their opening:

· Introducing the main character 

· Use powerful verbs to show feelings e.g. “he/she raced across the field.”

· Use short and long sentences for effect.

· Use the correct tense.



	
	10.Writing the story

· Give time for extended writing to complete the story and share with response partners and class.



	








